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We are working with 
our schools to make 
sure that every school in 
Canberra understands 
the needs of each child 
and can support their 
learning...

“
“

A message from the Minister for 
Education and Early Childhood 
My priority is that our schools give every child an equal 
chance for a great education and a good life. Each child 
should be set up for a bright future regardless of their 
characteristics, circumstances or background, and our 
community needs to work together to prepare children 
to learn and then provide education in a way that 
supports the needs of individuals.

Through the $21.4 million Schools for All Program all 
schools in the ACT are working together to be better at 
responding to the needs of students.

We have made clear achievements over the first year 
of the program. Progress towards the program’s vision 
for inclusion is occurring and we are working with our 
schools to make sure that every school in Canberra 
understands the needs of each child and can support 
their learning.

We have invested in infrastructure to provide new 
learning spaces and supportive school environments. 
New programs are targeting the mental health needs of 
students and providing social and emotional learning. 
Support for students and families is improving with 
multidisciplinary teams equipped support students 
and to respond to complex needs and challenging 
behaviours. Schools are more engaged with the 
community including services providers and families.

Our education system is staffed by dedicated people 
who teach and support our children in countless ways. 
Schools for All is also a priority for our teachers, school 
leaders and support staff and the government will keep 
working to support them in this journey.

But our work on the Schools for All is only the 
beginning. We cannot tolerate a situation where the life 
circumstances of a child showing up at school mean 
we know whether they will succeed or not.

Building on lessons from the Schools for All Expert Panel 
Report, over the coming year I want to take a fresh 
look at our education system and ask “what do we 
want from it, is it providing this and what might need to 
change”. The government has already started work on 
a community-led discussion towards a strategy for the 
future of education in the ACT. This process will involve 
a genuine conversation where the government takes 
time to listen, checks that we have heard your views, 
and tests ideas as they develop.

Yvette Berry MLA 
Minister for Early Childhood and Education 
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This report demonstrates 
our Canberra Public schools’ 
commitment to meet the 
needs of all children and young 
people. We are placing more 
emphasis on our students in 
everything we do…

“
A message from the Director-General, 
ACT Education Directorate
I am committed to making sure that each one of our children 
and young people in our Canberra Public Schools learn and 
thrive. The Schools for All Expert Panel Report reminded us 
that although we have excellent schools in the ACT, we need 
to continue to strive to do even better to meet the individual 
needs of all our students.

The Expert Panel members, Emeritus Professor Tony 
Shaddock, Dr Sue Packer and Mr Alasdair Roy, heard directly 
from children, young people, parents, carers, teachers, 
school leaders and education support staff. They made 50 
recommendations to help us build a more inclusive ACT 
education system to address the challenges we face in 
meeting the individual needs of every student. 

I am proud to showcase some of the achievements of 
our public schools since the release of the Expert Panel 
Report in 2015. This report demonstrates our commitment 
to student-centred services: from the design of policies and 
programs, investing in safe learning and calming spaces, to 
targeting supports for students who need them most. 

As a system, we are using research and evidence to inform 
our practice to continually improve. 

We are building the systems to ensure that students, families, 
and schools are informed and know where to go to make the 
right decisions, at the right time to achieve the best learning 
and wellbeing outcomes for students.

“
We are strengthening our partnerships between 
students, families, and schools and ensuring our 
children, young people, parents and carers have 
a stronger voice in their school community. We 
are also working closely with our Catholic and 
Independent School partners, community service 
agencies and across government to benefit all 
students through wrap around services. 

We are building the capability of all our educators, 
our teachers, school leaders and learning support 
staff. Through quality professional learning we are 
equipping and empowering our staff to respond 
and teach to the needs of all students.

We will continue to work together with our 
partners, learn from each other, build on our 
strengths, and ensure changes are sustainable 
and effective over the long-term.

I want to take this opportunity to thank the 
students, parents, teachers, school leaders and 
support staff who have contributed their ideas 
and energy to the Schools for All Program. I value 
your continued efforts to strengthen our public 
education system and best service the children 
and young people in the ACT.

Natalie Howson 
Director-General 
ACT Education Directorate  
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A message from the Executive Director, 
Association of Independent Schools ACT
Each Independent school in the ACT is unique, autonomous and diverse in 
size, setting, infrastructure, ethos, faith, vision and pedagogical approach. The 
independent sector includes schools serving a range of communities of different 
types, sizes, religious affiliations and educational philosophies, all of which are 
a vital part of the ACT education system. The range of schools include Christian, 
Anglican, Catholic, Islamic, Steiner, Montessori, community schools, and one 
school supporting young people for whom the mainstream schooling environment 
struggles to deliver positive learning outcomes. Together these schools educate 
over 14,000 students, with enrolments ranging from 25 to nearly 2000. 

The Association of Independent Schools of the ACT (AISACT) represents and 
advocates for the interests of all independent schools in the ACT, consulting 
with governments, statutory authorities and a wide range of other educational 
stakeholders. The Association does not operate as a system authority; rather, 
it brings together the collective views of Member Schools and represents that 
position when consideration is given to jurisdictional objectives and initiatives, 
such as the response to the Schools for All report. Membership of the Association 
includes all ACT Independent Schools as well as a number of schools from the 
surrounding region who join as Associate Members. 

As noted in the Preamble of the ACT Government Response to the Expert 
Panel recommendations, “…AIS (has) considered each recommendation and 
acknowledge a strong desire to build on existing reforms, improvements and 
initiatives in so far as it is practical and possible. As an independent governing 
body representing 18 Independent schools that are separate and autonomous 
entities, AIS notes all the recommendations and the ACT Government response.”

Through both the AISACT Board and that Board’s Executive Committee, the 
Association built on existing reforms in considering how best to respond to 
the recommendations. To ensure there was a focus on developing a culture 
within schools around assisting students with challenging behaviours and 
complex needs, the Executive Committee established a Schools for All Executive 
Subcommittee consisting of a broad range of representatives from Member 
Schools. The Subcommittee was established to provide advice on strategies, 
opportunities and approaches in direct reference to the Schools for All Report, and 
the responses to the recommendations from the Association.

In considering the 26 Recommendations which mentioned Independent 
Schools or AISACT, the AISACT Board, the Executive Committee and the 
Schools for All Executive Subcommittee suggested that Schools approach the 
recommendations by seeing them as an opportunity to reflect and act upon 

the culture around educating students 
with complex needs and challenging 
behaviours. A narrative was developed 
through the Quarterly Reports which 
demonstrated that each Independent 
school in the ACT has an established way 
of supporting their student’s wellbeing and 
needs, and the recommendations provided 
schools with a further opportunity to refine 
and reflect on their approaches to benefit 
their students learning. 

I applaud the work that schools have 
done in addressing the recommendations 
during the first year. The reflection on, and 
changes to, practices, the refinement of 
policies within ACT Independent Schools, 
and the opportunity to share in best 
practice, demonstrate the commitment 
all schools have to embedding the intent 
of the Schools for All Report into their own 
school culture. The work done by the 
schools demonstrates that each student, 
no matter what their needs, contributes to 
the diversity of the School, the community 
and the wider Independent School sector. 

The Association will continue to 
support schools in addressing the 
recommendations and continuing 
the cultural shift. This work will be 
continued through the governance 
structure of the Association and advice, 
professional learning, advocacy and 
governance support.

Andrew Wrigley 
Executive Director 
Association of Independent Schools 
of the ACT

…Each Independent school in the ACT 
has an established way of supporting 
their students’ wellbeing and needs, 
and the recommendations provided 
schools with a further opportunity to 
refine and reflect on their approaches 
to benefit their students’ learning…

“
“
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A message from the Director, 
Catholic Education 
The Vision of Catholic Education draws from a 
strong Christian tradition which challenges us to give 
active witness to our core beliefs, to build inclusive 
communities and deliver contemporary quality 
learning opportunities for every person.

Catholic Education is proud to showcase its 
achievements in this cross sectoral document and 
in doing so acknowledges not only its teachers and 
families for their contribution, but the collaborative 
nature in which the Education Directorate, the 
Association of Independent Schools and staff 
from Catholic Education have embarked upon this 
endeavour to achieve its goals. Students and families 
across the Australian Capital Territory will be the 
ultimate benefactors of our response to the 2015 
Schools For All report.

Throughout 2016, teachers in schools and officers 
from across all service areas of Catholic Education 
have continued to work with students, families and the 
broader educational community to bring to fruition 
the key messages from the Schools For All Report. 
Central to achieving this, was Catholic Education’s 
commitment to a process of implementation based 
on their Principles of Pedagogy. The Principles of 
Pedagogy are:

1. Everyone can learn

2. A deep understanding of curriculum provides 
content and context for learning

3. Assessment informs teaching and learning 

4. Positive relationships are at the heart of 
effective teaching

5. Holding high expectations of all learners is a 
commitment to justice

6. Positive educational environments 
empower learning

7. Learning is inspired and celebrated in community

Through this commitment, Catholic schools across 
the Archdiocese give their assurance to support and 
sustain learning communities that meet the needs of 
all students, including those with complex needs and 
challenging behaviours. 

While addressing the complex needs and challenging 
behaviours of students has always been a priority for 
Catholic Education, the Schools For All report came at a 
time where the newly released Principles of Pedagogy 
were challenging both Catholic Schools and the 
Catholic Education Office to prioritise the place of the 
students in their learning. This call to a student-centred 
focus was essential so that all students including those 
with complex needs and/or challenging behaviours 
might experience a sense of belonging and success in 
the spiritual, academic, social and emotional aspects 
of school life.

In establishing the Principles of Pedagogy 
as a framework to respond to each of the 
recommendations, schools have been able to maintain 
a strong focus on a student-centred approach to 
learning and teaching. 

In 2016 Catholic Education set clear objectives and 
markers of success. Key objectives include: 

 ▶ Implementing a shared vision, mental models, 
systemic structures, patterns of behaviour and 
events that better address the complex needs and 
challenging behaviours of students

 ▶ Alignment of the Schools For All recommendations to 
the Principles of Pedagogy

…Catholic schools across the 
Archdiocese give their assurance 
to support and sustain learning 
communities that meet the 
needs of all students, including 
those with complex needs and 
challenging behaviours.

“
“
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 ▶ Building the capacity of school staff to respond appropriately to the needs of all 
students through targeted professional learning opportunities 

 ▶ Ensuring that the needs of students are at the centre of decisions and processes 
undertaken at system and school levels 

 ▶ Building the capacity of classroom teachers through increased and targeted support in 
their classrooms 

 ▶ Building the capacity of Classroom Support Assistants (CSA) through the Certificate IV 
in School Support Developing Memoranda of Understanding with external consultants 
and agencies to provide specialist services to schools 

 ▶ Establishing calm learning environments through targeted grants 

 ▶ Creating greater opportunities for listening to the individual and collective ‘student 
voice’ through student involvement in forums and the Wellbeing & Diversity 
Advisory group 

The achievement of these objectives required Catholic Education to implement a range 
of projects designed to enhance student learning outcomes. These projects involved, 
reviewing key areas of System policies and practice with a focus on the relationships and 
collaboration between teachers, students, schools and families. 

As we continue on our journey in 2017, our schools, families and Catholic Education staff 
have an increased capacity to meet the challenges we encounter through the positive 
outcomes achieved in 2016. 

Catholic Education acknowledges the need for an ongoing focus on the sustainability 
of each of the projects in the years to come. In 2017 Catholic Education will continue to 
address the Schools For All recommendations in the knowledge that the ultimate goal is 
for improved outcomes for each student in our care.

Ross Fox 
Director of Catholic Education 
Archdiocese of Canberra and Goulburn
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FOCUS ON WELLBEING FOR LEARNING
In response to the Expert Panel Report, ACT Catholic, Independent and 
Public schools are building on our ‘wellbeing for learning’ approaches to 
ensure schools continue to meet the needs of all students, including those 
with complex needs and challenging behaviours. The program is working to 
achieve a common vision: to create positive school culture and environments 
that help all children and young people to feel safe, connected and 
respected, achieve success and be fully engaged in their learning.

KidsMatter and MindMatters 
KidsMatter and MindMatters are evidence-based Australian mental 
health and wellbeing frameworks that help take care of children’s 
mental health needs by:

 ▶ creating positive school and early childhood communities, where 
young people feel safe, valued, engaged and purposeful;

 ▶ developing the social and emotional skills required by students to 
meet challenges they face;

 ▶ schools, families and the health sector working together;

 ▶ recognising and getting help for children with a mental health illness;

 ▶ applying a promotion, prevention and early intervention approach to 
mental health and wellbeing in the school community; and

 ▶ enabling a continuum of support for students with additional needs in 
relation to mental health and wellbeing.

ACT Catholic, Independent, and Public schools have embraced 
KidsMatter and MindMatters. The ACT has an exceptional uptake of these 
frameworks, surpassing the national average by a large margin.

33 Schools
Engaged in KidsMatter

82 Schools
Engaged in MindMatters

ACT schools engaged with KidsMatter and 
MindMatters (as of 31/01/2017)
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Catholic schools support positive school 
cultures, student wellbeing and behaviour 
through KidsMatter and MindMatters
Since 2015, Catholic Education has committed additional resources to 
implement KidsMatter and MindMatters across more Canberra Catholic 
Schools, with 20 schools now implementing the programs. 

Wellbeing grants of $150,000 were provided in 2016, and a further 
$200,000 is committed for 2017. These resources were provided in 
addition to the $15,000 grants that schools receive from ACT Health. 
Catholic Education gave priority to schools undertaking a commitment to 
implementing School Wide Positive Behaviour Support.

During Term 1 of 2016, a Leader of Learning Officer worked with schools 
previously engaged with the programs to revitalise their engagement. 
Throughout 2016, Principals Australia Institute has continued to support 
schools with implementing the KidsMatter and MindMatters frameworks. 
Catholic Education’s Leaders of Learning Officers also provided ongoing 
advice and developed a range of resources to support these schools 
including through a Wellbeing and Diversity framework and intranet page.

In late 2016, applications for further Wellbeing and Diversity Grants 
were received from several schools to improve the success of the take 
up for Catholic Schools. To ensure that the high rate of uptake could be 
effectively supported, Catholic Education also employed a Leader of 
Learning Officer with extensive experience in KidsMatter and MindMatters.

Catholic Schools have acknowledged the effectiveness of the programs in 
bringing together staff, students and parents to collaborate in designing 
and implementing the strategies that suits their school community. 
Schools also looked carefully at the Catholic Schools in the Archdiocese 
of Canberra and Goulburn’s Principles of Pedagogy in their approach.

“ KidsMatter has ensured that our parents, 
staff and students have a common 
language to address the wellbeing needs 
of students. We have brought wellbeing 
and mental health into the open. Everyone 
in our school community can talk about 
issues that were not discussed openly in 
the past.” 
- School Executive 

“ MindMatters has raised the awareness 
amongst teachers in our school about the 
connections between the mental health of 
students’ and their sense of belonging and 
level of engagement and achievement 
at school.”  
- Teacher

“ Through engaging with the school’s 
KidsMatter program, my child has a wider 
understanding of the issues that some of 
her classmates experience and she now 
has some strategies to help her maintain 
a healthy relationship with them.”  
- Parent
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KidsMatter and MindMatters at 
Canberra Girls Grammar School
Canberra Girls Grammar School’s Pastoral Care Program is a 
whole sequential program covering the Early Learning Centre to 
Year 12. The program incorporates KidsMatter and MindMatters 
in addition to other programs to promote a positive school 
culture. Students from the school learn about social justice and 
giving back to the community through community service and 
volunteering programs. 

Across the school, partnerships have been developed with the 
ACT community including MindMatters, KidsMatter, Beyond Blue, 
Peer Support Foundation Australia, the Australian Federal Police 
and Synergy Self Defence. Students have the opportunity to 
interact with these organisations through classroom activities or 
tutor and house group meetings. 

The Pastoral Care Program provides leadership opportunities 
through the Peer Support program or a more formal leadership 
role. Both types of leadership roles provide students with the 
opportunity for individuals to serve others within the school 
and the wider community, to broaden their views of the world 
and learn more about themselves as they interact for the benefit 
of others. Each Pastoral Care program is designed to build 
relationships, develop resilience and increase the students 
understanding of others. 

Trinity Christian School
Trinity Christian School was a pilot school for KidsMatter 
in 2006-07. KidsMatter is now embedded within the School’s 
values of education and informs all school activities. The School 
has a Transition to School KidsMatter Program, which provides 
parents information about what to expect when their children 
come to the school. The school provides opportunities for new 
parents to meet each other, ask questions and gain support. 

For students who need additional support as they transition to 
school, a transition magazine individualised with their name and 
their photo, tells them all about ‘Big School’, who their teacher 
will be and what to expect. At the start of the new school year 
each junior classroom window displays each child’s photo. 
The Friday before the start of the school year, students come 
in to meet their new teacher and walk through the school to 
ensure that they feel comfortable with the environment and 
their teachers. 

The Middle and Senior School have been introducing MindMatters 
over the last 2 years, with plans to implement the full program 
in 2017. The School has set up a parent and student action 
group, with staff completing the first two training modules. The 
full program will be implemented in 2017 with staff attending 
further training. 

“ The programs continue to raise the awareness of mental 
health and healthy practices within the school’s community. 
The students, staff and parents have come together and 
embraced the programs, and are continually providing 
support and assistance to each other.” 
- School Counsellor, Trinity Christian School
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Chapman Primary School 
KidsMatter Program
The KidsMatter Program has had a big impact at Chapman Primary 
School. The school integrated KidsMatter into all aspects of the 
school, from social and emotional learning lessons to aligning it 
with the whole school FRIENDS Values program. A Friends Club and 
Friendship Bench were introduced to the playground and senior 
students were given leadership roles in the playground.  

Students participated in circle time activities and contributed a 
piece of artwork for the KidsMatter Wall - Every Face has a Place.

In the School’s satisfaction survey for 2016, 7 out of 10 students 
indicated that ‘I can talk to my teacher about my concerns’. This 
was a significant increase from 2015 results, demonstrating the 
positive impact that KidsMatter has had.

Neuroscience in Education (NeuEd)
In 2016, 10 ACT Public schools piloted 
Neuroscience in Education (NeuEd) where 
the entire school community is learning about 
how the brain develops and influences a 
person’s thoughts and behaviours. Schools 
are using this new understanding to make 
sure each child’s learning and wellbeing needs 
are met.

What is NeuEd? Evidence from neuroscience shows that a 
person’s experiences and environments, including those provided 
in schools, can shape brain development and functioning. 
This has an impact on learning, health and wellbeing. NeuEd 
supports schools to take responsibility for creating the 
environments and experiences that are most likely to support 
the development of students, staff and community to thrive. 

“All staff and school leaders share a vision – to optimize every 
child’s learning and their wellbeing. The way we can do this 
is to connect and engage with the community, develop staff 
knowledge and awareness of mental health and wellbeing 

and provide an engaging learning program and build 
positive relationships with our students.”  

      - Action Team Leader, Chapman Primary School

“KidsMatter is a wonderful resource! It has made drastic positive 
impacts on the culture of our school. A great investment!”  

– Action Team Leader, Chapman Primary School
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Giralang Primary School’s 
mindful approach to 
wellbeing
Giralang Primary School is using their 
understanding of the NeuEd principles to 
introduce mindfulness and social and emotional 
learning programs in the school. After a trial of 
the Smiling Mind mindfulness program with Year 3 
students, the School reported improvements in the 
students’ self awareness, empathy, concentration, 
positive behaviour, and reduced playground 
incidents and behaviour management referrals. 

“I used to feel anxious at school but since we’ve 
been listening to Smiling Mind in class I feel calm 

and the butterflies in my tummy have stopped.”  
- Student

“Listening to Smiling Mind has helped me  
control my anger and my head doesn’t hurt.”  

- Student

“I can see a real difference in my students when 
we practice being mindful. They are a lot more 

focused, calm and able to listen.”  
- Teacher

“The NeuEd pilot across the whole school 
community has had a profound effect at Giralang 

in changing teachers’ approach, mindset, and 
pedagogy. The program has grown organically 

at the school and has become a focus of staff 
meetings, curriculum planning meetings, and new 

staff induction processes. Parents, prospective 
families and colleagues comment to us when they 

walk into our school that it feels so calm.”  
- Principal

Trauma informed and trauma sensitive 
schools 
In 2016, six ACT Public schools and two Catholic schools began their 
journeys to create trauma informed and trauma sensitive classrooms 
and practices to support student wellbeing for learning. The program in 
Catholic Schools will start in 2017 and will exemplify the sentiment below:

“ When teachers talk about “the whole child,” they recognise students 
as young people with complex lives that include strengths, interests, 
joys, passions, experiences, fears, needs, and hopes. Sometimes their 
lives may also include a range of traumatic experiences, either in their 
past or present. Staff at St Francis Xavier College and St Thomas the 
Apostle Primary School are highly aware of an increasing need to be 
able to respond to traumatised students and have therefore been very 
responsive to the training that will commence in 2017.”  
- Psychologist - Catholic Education

Theodore Primary School is learning about the neuroscience of learning 
and memory. They know that when their students and teachers are 
feeling stressed or fearful, it can make it difficult (if not impossible) for 
them to learn. The stress and fear response can present in students 
as negative behaviour, and this can make learning and teaching 
more challenging.

The school created ‘time in’ igloo spaces for use by all students in the 
classrooms, in particular students with complex needs and challenging 
behaviours. These sensory learning and calming spaces support students 
to regulate their emotions, stay connected to their teacher and minimise 
the disruption to learning.

The school’s mindfulness curriculum, based on MindUP, teaches students 
about the brain and emotions, and strategies for emotion regulation such 
as mindful breathing to support their learning. 

“ The trauma informed program has been life changing for me. Having a 
better understanding of how children’s brains are impacted by trauma 
has given me greater compassion and helped me to improve my 
relationship with a child in my class with very challenging behaviour.”  
- Teacher
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Positive Behaviour for Learning 
Positive Behaviour for Learning (PBL) is 
an evidence-based whole school program which 
improves student engagement in learning, builds 
stronger student-teacher relationships and increases 
time spent on academic instruction. 

This leads to positive student behaviours and improves 
student learning and wellbeing outcomes. PBL starts 
with a universal focus by creating a preventative, positive 
learning environment for all students; then moves into 
applying interventions to improve social-emotional skills 
for small groups of students; and finally, individualising 
intensive supports for students who have experienced 
academic and behavioural difficulties over an extended 
period of time.

Since commencing the Schools for All Program, 25 
Canberra Public schools are now implementing the PBL 
program to create positive behaviour environments 
in their schools. The Education Directorate allocated 
$1.743 million to resource and support schools to 
implement the program to 2019-2020. 

In 2016-17, four PBL coaches provided professional 
learning to educators and schools to implement 
PBL. Canberra Public schools are also incorporating 
trauma sensitive training into the PBL framework and 
anticipate all 87 Canberra Public schools to apply PBL in 
their schools.

Calwell High School began their Positive Behaviour for 
Learning (PBL) journey in 2015. A school PBL leadership 
team was established to guide and direct the process. 
This team included the Principal, teaching staff, support 
staff, students and community members. The school 
community was supported by their PBL External 
Coaches to establish the environment and resources 
needed to nurture a PBL community.

The school has seen increases in positive behaviour; 
improvements in student attendance rates, and school 
satisfaction. Teachers report more settled and focused 
classrooms. Student suspension rates have decreased 
and the school’s wellbeing team has been able to 
develop more successful interventions for high needs 
students through the use of accurate data. 

“ Parents, family and community are more involved 
in the school and have built stronger relationships 
because staff, students and parents now have clarity 
about the behaviour and learning expectations.”  
- Principal

“We wanted to create an environment that allowed the 
best opportunity for our students to learn and our teachers 
to teach.”  
- Principal

“We recognised the value and strength of our ‘traditional’ 
relational/restorative approach to behaviour management 
and wanted a model which utilised this. We also recognised 
that many of our students come from backgrounds where 
they have not developed the behaviours that are needed for 
success at school and Positive Behaviour for Learning gave 
us a framework for addressing this.” 
- Principal
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Building inclusive 
communities – School-Wide  
Positive Behaviour Support 
During 2016, Catholic Education undertook an audit of all 
schools that have been engaged in School-Wide Positive 
Behaviour Support since 2009. The purpose of the audit process 
was to inform Catholic Education and schools about effective 
practices. This ultimately had an impact on the implementation 
and development of School-Wide Positive Behaviour Support 
as outlined in the Wellbeing and Diversity Framework (2016). 
Some of the key findings of the audit highlighted:

 ▶ Leadership teams in schools were overwhelmingly positive 
about the School-wide Positive Behaviour Support Framework;

 ▶ There had been a change in culture and a consistent 
approach to behaviour. Each participating school had three 
to five positively stated expectations (rules) and students and 
staff were able to  state these expectations;

 ▶ School based teams had or were in the process developing a 
documented system of teaching behavioural expectations;

 ▶ Schools were using a variety of reinforcers; 

 ▶ Schools were employing effective student feedback 
strategies; 

 ▶ All schools were collecting data about office referrals;

 ▶ Principals were appreciative of the Catholic Education case 
management system that supports staff with skills in the 
area of behaviour intervention for the most challenging 
students; and

 ▶ The regular visits to each school by the School-Wide 
Positive Behaviour Support coach/trainer was appreciated 
by schools.

“Students do not want rewards for their good behaviour 
anymore. We just want the teachers to tell us that we are 

doing the right thing.”  
- Primary school student

“School-Wide Positive Behaviour Support is so well 
embedded that it is just part of our everyday practice now. 

It has fostered a positive culture within the school. Most 
obvious is the language students and teachers use to talk 

about behaviour.”  
- Secondary school Principal

“These spaces allow our students to practise the techniques 
they have been explicitly taught around mindfulness and 
emotional self-regulation within their classroom settings. 

They are designed to reduce class noise, light, teacher talk 
that might otherwise overwhelm and arouse our students. 

This assists them to relax, reduces their anxiety and helps 
promote a feeling of safety.”  

- Principal 
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Wellbeing for learning through positive environments
Children and young people thrive when they feel safe, calm, relaxed and connected in their school environment. 
Having positive, safe and sensory spaces enhance student attitudes and motivation to learn, promote 
positive teacher-student relationships, decrease disruptive behaviour and contribute to the overall wellbeing of 
students, teachers and the whole school community. 

Calm classrooms promoting student wellness
In ACT Catholic Schools, the classroom environment is recognised as the ‘third teacher’. By placing children 
and young people at the centre of all learning, the physical classroom environment benefits both students and 
educators. Catholic Schools have worked to address Principle 6 of the Principles of Pedagogy - Positive Educational 
Environments Empower Learning to ensure all students experience safe, supportive, and respectful learning 
environments. The way in which the physical classroom environment is established and maintained also conveys 
strong messages about what is valued and the teaching practice that takes place. 
In 2016, Classroom Environment Guidelines were developed to create flexible and adaptable classrooms with 
flexible learning areas. Teachers are encouraged to ensure that the physical space makes students feel ‘at home’ 
as this influences the overall wellbeing of students and teachers. For example, certain colours in the learning 
environment can improve visual processing, relax students and enhances brain development. Organised 
learning environments help students to focus their attention on learning instead of irrelevant stimuli. Teachers 
are encouraged to create predictable and consistent physical environments as this creates a sense of safety, and 
learning can occur. 
Catholic Education also developed Guidelines for Calming Spaces. These spaces provide an opportunity for 
children and young people to have access to spaces and settings to regain their composure when they are 
feeling strong emotions. Time spent in this space is voluntary and negotiated with the student. Principals, school 
leadership teams and classroom support teachers were provided with professional learning on establishing calm 
classrooms. All Catholic Primary Schools delivered the Classroom Environment and Calming Space workshop to 
their staff in 2016.
As a result, all classroom teachers completed a Classroom Audit Checklist and a Classroom Environment Report, 
identifying the changes to be implemented within their classroom environment and to establish a calming space. 
Each Catholic primary school received $400 per classroom to set up calming spaces within each room. Catholic 
secondary schools received a similar payment based on the number of enrolments.
This has had a significant impact on student behaviour, engagement and learning. 

“The classroom is a more dynamic learning space as a result of making a few changes to our class environment.  
They enjoy being in the classroom. They hold ownership and responsibility over our cushions and bean bags.  
They feel safe and calm.”  
- Teacher

“Students have become more self-aware of recognising when they need to retreat to regain self-control. Less time 
is spent in timeout as students can recognise when their emotions are becoming too much and they retreat before 
it impacts on others.”  
- Teacher

“I get upset and I just need it to relax.”  
- Student

In 2016, the Education Directorate 
invested up to $2.25 million to support 
35 Public schools to have safe, calming 
sensory spaces. These spaces can help 
support students to relax, reduce anxiety 
and regulate their sensory needs, when 
they feel overwhelmed through their 
day/ or need a safe need place to go. 

“I use it because of the things that help us feel calm and 
the colours around me settle down my feelings.”  
- Student
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Supporting wellbeing for 
learning through alternative 
educational pathways
ACT Schools provide a suite of programs and 
strategies across the education spectrum to 
help meet the learning needs of all students. 
Within schools, teachers understand students’ 
individual and differentiated learning needs 
and work to provide positive and enjoyable 
learning environments that empower learning 
and encourage student participation. Schools 
also work with families and communities to 
build stronger and meaningful partnerships 
to support all students including those who 
require additional supports. 

Communities@Work 
Galilee School 
Communities@Work Galilee School is a 
registered Independent secondary school 
educating students for whom the mainstream 
schooling environment has struggled to deliver 
positive learning outcomes. 

The School’s team of highly skilled teachers, 
youth workers and support staff support 
the young people through a range of 
targeted evidence-based interventions, and 
the school is committed to equipping students 
with experiences that enhance their resilience, 
utilise their unique skills, and develop them 
into well-rounded young adults over the time 
that they attend Galilee school. 

Individual Learning Plans are developed for all 
students and delivered via a flexible support 
model that is student-centred, strengths based, 
relationship driven and restorative.

The school’s innovative and flexible 
learning environments encourage 
modern, evidence-based teaching strategies 
that respond to individual learning needs. 
Partnerships with community and business 
partners enable a range of alternative, 
authentic and practical learning opportunities 
for students. The school provides students with 
opportunities to participate in extracurricular 
activities or pursue a skill that they are truly 
passionate about while also completing the 
requirements of the Australian Curriculum.

Caroline Chisholm Learning Support Unit 
In 2016, the Caroline Chisholm Senior School Learning Support Unit 
was expanded from one room to two. To help meet the needs of both 
students and teachers, Occupational Therapists from the Network 
Student Engagement Team and an interior design firm developed a plan 
for improving access and opportunities to work together between the two 
teaching areas. The design also improved safety and security by providing 
good sight lines for supervision and classroom management. 

To provide opportunities for outdoor teaching, activities and learning, the 
classrooms have direct access to a courtyard, a kitchen garden area and 
chicken coop. There is a rubberised soft fall area with a full sized trampoline. 
The school plans to build a shade sail and outdoor furniture in the future. 

 
Blue Gum Community School 
Blue Gum Community School has always viewed the classroom and 
school environment as a ‘third teacher’ – the physical environment and the 
human environment are both powerful influences on student engagement 
in learning, the construction (or destruction) of relationships, and 
behavioural responses by students and educators.

The home-like classrooms all connect the indoors with the outdoors as part 
of a seamless learning environment. The layout offers a variety of spaces 
– different areas inside and outside invite different behaviours, e.g. quiet 
nooks/carrels for individual focus, tables for group work, through to larger 
open spaces for energetic collaborative endeavours. Visual separation of 
spaces is achieved with plants, movable shelving dividers, rugs, couches, 
and hallways are seen as extensions of classrooms. 

Each educator’s role in this process of establishing a safe, supportive 
learning environment is pivotal. The school recognises the significance 
of the educators’ tone of voice, choice of language and body language in 
establishing and modelling mutually respectful relationships. Consequently, 
this is a focus for ongoing professional learning with educators during 
weekly staff meetings to increase awareness of the ways in which educators 
contribute (positively and negatively) to students’ responses.

 

“I am very excited about the possibilities this opens up for teaching 
and learning outdoors.”  

- Teacher

“I am very happy with the result. It has assisted the school in managing 
students with complex needs and challenging behaviours, including 

disability, and has reduced workplace safety concerns of staff.”  
- Principal
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Duke of Edinburgh 
International Award
Canberra Public schools are developing 
innovative ways for students to participate in 
their learning, build confidence and achieve 
success. 

In 2015, a Youth Engagement Worker trialled 
the Duke of Edinburgh Award Program with a 
group of young people at Amaroo School who 
were experiencing high social and emotional 
risk factors and were at risk of not achieving 
success at school. 

The Duke of Edinburgh International Award is 
a leading structured youth development and 
alternative education program, for young 
Australians between age 14 to 25 to explore 
their full potential regardless of their location 
or circumstance. The Award is a fully inclusive 
program. All participants are supported by a 
network of adult Award Leaders, Assessors, 
Supervisors, and Mentors.

The young people identified potential projects 
and agreed to help the Mustard Seed Foodbank 
at the local Uniting Church in Gungahlin. 
The students worked together to design and 
implement a project to grow fresh fruit and 
vegetables which can be provided to people in 
the local community through the Foodbank. The 
young people developed enterprise, team work, 
communication, and problem solving skills as 
they worked together to design and build garden 
beds, propagate, plant and harvest produce. 
Along with improving literacy and numeracy 
skills, the students gained problem solving skills 
as they constructed a shelter to protect the 
plants against wind damage and installed an 
irrigation system linked to a rainwater tank to 
protect the plants from drying out. 

Parents and carers of the young people were 
also engaged in the program. They were 
informed of the positive progress being made 
and provided advice on how they felt their young 
person was doing. This paid great dividends by 
keeping communication channels open and 
building stronger relationships between home 
and school.

The group won the Young Canberra Citizen of 
the Year Group Award and the Order of Australia 
Award for Citizenship in 2016. Planning has 
commenced to offer the Duke of Edinburgh 
award to public school students in 2017. 

“ The school asked me if I wanted to do the Duke of Edinburgh 
Award at school. For the volunteering section we worked at a 
local Foodbank where we built a new vegetable garden and grew 
vegetables for the food pantry users. We cycled down there each 
week, worked for an hour with Mark, the minister at the church 
and then had lunch and cycled back. I felt free and I had a different 
headspace there. The whole group were very proud of our work, we 
felt great, we don’t usually feel this way about school. It was really 
good to feel that we were helping people in our community.”  
- Student

“ (My child) had been to a number of different schools and getting 
him to attend school was a difficulty. Since he’s joined the Duke of 
Edinburgh Program he’s proactive about attending school. He’s 
been engaged in discussing the program with me at home. I’ve seen 
his confidence go through the roof and he’s brought some of the 
skills home. He’s now happy to go to school and looking forward to 
finishing year 10 and continuing onto his Gold Award.”  
- Parent

“ The power of the Duke of Edinburgh program is that the young 
people design the projects themselves and have ownership over 
them. We bring the community into these projects so they have a 
real purpose. The young people learn how to develop a business 
proposal and project plan, how to budget, how to negotiate and how 
to influence. They have also learned communication and social skills 
as Foodbank customers and staff come across to ask them what 
they are doing and why. This is lifelong learning. The results speak 
for themselves, all of the group completed year 10 and were not 
expected to do so. It has kept them in school.” 
- Youth engagement worker
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A team response is the best response
During 2016, the Catholic Education Student/School 
Engagement Teams (SSET) responded to in excess of 180 
referrals from schools. These referrals have been categorised 
into three key areas.

 ▶ Requests for assessments (cognitive, autism 
and language)

 ▶ Requests for supporting the pedagogical needs 
of students

 ▶ Requests for supporting the behavioural needs 
of students

In each case a triage process was utilised to ensure that 
responses were timely and appropriate support services 
accessed. There was a noticeable decrease in the number 
of referrals received in the Fourth Quarter of 2016, with only 
twenty referrals remaining active. NSET managers continue 
to liaise with schools and monitor student progress referrals 
after cases have been closed. 

Catholic Education has not only utilised the skills and 
knowledge Leaders of the Learning Officers in responding to 
students’ needs, but where necessary has accessed external 
specialists in the areas of trauma, vision impairment, 
language impairment, autism, communication disorders, 
occupational therapy, behaviour and support for parents.

“ I have really felt that everybody including teachers and 
specialists are working with us, with the interests of 
my daughter at the centre. I think that this is because 
we all understand what part we all play. My daughter 
says that she thinks everyone is listening to what is 
important for her.”  
- Parent

SUPPORTING SCHOOLS 
AND BUILDING CAPABILITIES
The Schools for All Expert Panel report highlighted the need for schools 
to improve their capabilities across a range of areas including supporting 
students and families to access supports and services. 

Families and carers also informed the Expert Panel 
that they also need to know what services are available 
both within schools and the community, so they can 
support their children’s learning and wellbeing. The 
Schools for All Program is enhancing the supports 
available to schools so that teachers have the 
capabilities and supports they need to teach, and 
children are empowered to learn. 

Catholic Education building the 
capacity of school-based teams
During 2016, 12 Classroom Support Teachers (CST) who 
are new to the role completed four days of training run 
by Leaders of Learning Officers from Catholic Education. 
The objective was to build the CST capacity to respond 
to the complex needs and challenging behaviours 
of students and to use student voice in all planning 
processes in schools. The training included completing 
the “Everyone Everyday” course. 

Also in 2016, Catholic Education entered a partnership 
with the Canberra Institute of Technology (CIT) to 
make the Certificate IV in School Support available to 
Classroom Support Assistants (CSA). To date thirty-five 
CSAs have commenced or nearing completion of their 
training. The success of this course can be attributed to 
several key factors including that all costs associated 
with the training including paying CSAs to attend 
training have been covered by Catholic Education. 
Other factors that have contributed to the take-up by 
CSAs has been working with CIT to offer both evening 
and daytime courses.
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“ The NSET team works with ACT Public schools to build 
their capacity to engage every student, every day in 
meaningful learning and improve student learning and 
wellbeing outcomes.” 
- NSET Deputy

Network Student 
Engagement Teams (NSETs)
The Education Directorate’s Network Student 
Engagement Team is a multi-disciplinary team 
of 100 educators and allied health professionals. 
The NSET team provide advice and consult with 
schools on their needs to support children and 
young people including those with complex 
needs and challenging behaviours. 

Education specialists include Behaviour 
Support Partners; Positive Behaviour for 
Learning Coaches; Disability Education Partners; 
Engagement Officers; Hearing and Vision 
Support Teachers; Preschool support teachers. 

Allied Health Professionals include Senior 
Psychologists; Occupational therapists; Social 
Workers; Speech Language Pathologists; 
Physiotherapists. 

NSETs provide professional learning and 
build school capacity through supporting the 
implementation of whole school programs such 
as Positive Behaviour for Learning.

They also partner with schools, community 
organisations and families in a case 
management approach to provide targeted 
support for individual students. Over the past 12 
months, NSETs have connected with OneLink; 
Child and Adolescent Mental Health Service; 
Melaleuca House; Child Youth Health Protection 
Services; Lions Youth Haven; Police Community 
Youth Services; Premier Youth Works; Belconnen 
Community Services; and Community 
Services Directorate including Child and Youth 
Protection Services.

The 2016 referral data shows the largest number of referrals 
from schools to NSETs is to seek targeted supports for individual 
students. The data also shows a decline by second semester of the 
number of targeted support referrals to requests for building school 
capacity and engage with community partners to support student 
wellbeing. This recognises the NSETs priority role is to build schools’ 
own capacity so they become more confident to manage children 
and young people with complex needs and challenging behaviours. 

910
students 
referred

87
schools 
engaged

2016 Referrals to NSETs

TERM 1
TERM 2

TERM 2

TERM 2

TERM 2

TERM 2

TERM 1

TERM 1

TERM 1

TERM 1

Advice

Building 
School  
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Professional 
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Being informed: access to 
information and services
The ACT Education Directorate has launched an Inclusion and 
Wellbeing Staff Intranet, a one-stop shop for all information 
and resources to support all teachers and schools. Staff can 
access the policies and procedures they need to help their 
students. They can also refer students and families, including 
those with complex needs and challenging behaviours, to the 
services that best suit them. 

Staff can find out more about: 
 ▶ how to implement Social Emotional Learning programs and 

the Positive Behaviour for Learning Framework; 

 ▶ referring to NSET teams to help them work effectively with 
students with complex needs and challenging behaviours; 

 ▶ professional learning and development opportunities 
available; 

 ▶ strategies to create a positive physical environment to 
improve learning; and 

 ▶ links and referrals to appropriate community organisations.

In 2016 Catholic Education continued to use the intranet to 
keep teachers well informed about strategies to support 
students with complex needs and challenging behaviours. 
The Wellbeing and Diversity page provides teachers with 
access to fact sheets, resources, wellbeing and diversity 
documents, notification of upcoming events as well as direct 
links to a range of services and training opportunities. In 2016, 
additional information and service links targeted to support 
the complex needs and challenging behaviour of students 
were added. A key inclusion on the site in 2016 was spaces for 
schools to share their stories of best practice.

Helping staff to build their 
knowledge and capabilities 
throughout their careers
A key goal of the Schools for All Program is to ensure all staff 
are equipped with the skills, knowledge and capabilities 
they need to support students to learn, including those 
with complex needs and challenging behaviours and/or 
disability. 

The ACT Catholic, Independent and public schools systems 
are proud of the skilled and dedicated teachers and school 
support staff who work every day to help students get 
the best possible start, regardless of their background or 
circumstances. All education sectors acknowledge that 
student wellbeing is strongly linked to teacher wellbeing 
and are committed to providing teachers and support staff 
with the quality professional learning they need.

In November 2016, about 1,108 staff from ACT Public, 
Catholic and Independent schools provided feedback 
to a survey about their professional learning needs. The 
information provided will help improve initial teacher 
education, professional learning and further study 
including targeted postgraduate scholarships and 
Certificate IV in Education Support for learning support 
staff, mentoring programs and networking opportunities.

The Education Directorate’s Inclusion and Wellbeing 
intranet site includes a link to the MyCanberra portal. Using 
MyCanberra, schools and education support staff can help 
children, young people and families to look for help in areas 
such as health (physical, emotional, lifestyle), education 
and training, accommodation, to feel safe, find or keep a 
job, money related issues (eg bills, food, gambling, debt or 
money management), legal assistance, family services.

https://www.betterservices.act.gov.au/about/my-canberra 

Inclusive classrooms have “an approach to teaching and 
learning that represents a shift in thinking from doing 
what works for most learners and offering something 
‘different’ for those who experience difficulties, to an 
approach to teaching and learning that involves the 
creation of a rich learning environment characterised by 
learning opportunities that are accessible to everyone so 
that all are able to participate in classroom life”  
 
- Florian, L and Rouse, M (2012). “Preparing Teachers 
to Work in Inclusive Classrooms: Key Lessons for the 
Professional Development of Teacher Educators from 
Scotland’s Inclusive Practice Project”. Journal of Teacher 
Education, Vol 63 Issue 4, p18
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Professional learning in 
Independent schools 
AISACT engaged Education Psychologist Tim Dansie to provide 
a professional learning workshop Managing Challenging 
Behaviours in Schools. All Independent schools had a 
representative attend the workshop with 30 staff members 
attending overall. The focus of the day was on creating a 
classroom and school environment where all children and 
young people can flourish. Attendees gained the knowledge, 
skills and strategies relevant to educating students who have 
challenging behaviours and/or disabilities in schools.

The workshop highlighted the importance of a whole school 
vision and positive school culture, building strong relationships 
with students and their families, and working together with 
colleagues and other professionals to support children and young 
people. Participants learned strategies to engage students with 
complex needs and challenging behaviours. There was also a 
strong focus on the wellbeing of teachers and support staff, and 
the importance of mutual respect of each other.

“There is a lot our school does well to support students with 
challenging behaviours however, there is still a lot to learn.”  

- Teacher

“Communication and relationships are key in understanding 
a student’s background and finding out work works for 

them. Master the safety of the student then focus on how 
best to get the student to learn.” 

- Teacher

Disability Standards for Education 
The Disability Standards for Education (DSE) 2005 under the 
Disability Discrimination Act 1992 (Cth) ensures that all educators 
including support staff are aware of the rights of students with 
disabilities and their obligation to assist students to have access 
to the same opportunities and choices in their education. 

Staff from Catholic schools engage in the Disability Standards 
for Education online training modules, with a significant number 
of teachers completing their final modules in 2016. Many 
Classroom Support Teachers have taken it upon themselves 
to complete the modules for the different schooling stages as 
well as at a leadership level. Evidence that the training is having 
an impact on teacher disposition can be seen through the 
language they are using to describe students’ strengths and 
needs, as well as the way teachers are ensuring that all learning 
opportunities are available to all students. 

Between December 2015 and December 2016, there was 
an almost threefold increase in the number of staff from 
Independent Schools completing the DSE Online training. Over 
half of Independent School staff have completed the training 
with many schools incorporating it into their professional 
learning programs in 2017. 

In 2016, a focus on DSE online modules saw an increase of 
11% to 91% completion from staff in Canberra Public schools. 
From 2017, all new teaching and education support staff in 
the Education Directorate will receive the DSE Online training 
through the Directorate’s online induction modules. 
Improvements in DSE Percentage Completion Rate 2016 within Public schools 
and targeted areas of Education Support Office

 

Everyone Everyday 
Everyone Everyday is a national award winning (National 
Disability Awards 2014) Social and Emotional Learning program 
that supports schools to create inclusive school environments, 
for the benefit of all students, including those with disability. 

Seven ACT public primary schools piloted the program in 2013. 
A further five ACT Public and two Catholic schools have now 
implemented the program, making a total of 14 schools now 
participating since the Schools for All Program. 

Students, parents and teachers have reported the positive 
individual and school benefits of the program. 

The Education Directorate, Catholic Education and the 
Association of Independent Schools are working together to 
continue implementation of this program. Up to 35 teachers 
and/or school leaders will be trained in the Everyone Everyday 
program in 2017. These staff will facilitate the professional 
learning of teachers and education support staff across the 
ACT Education system. 

“ The themes of the Everyone Everyday program, disability and 
inclusion, are something that are really important to me and 
my family. It’s something we talk about often and my children 
have been really engaged and excited to be learning about it. 
We all benefit when the environments in which we work, live 
and play are inclusive. I want my children to know that we all 
have a role to play in creating inclusive communities.” 
- Parent

July 2016

11%
September 2016

68%

November 2016

91%
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“I have been challenged to look into my heart and look 
through a different lens at the whole area of people with 
a disability. It has motivated me to be more aware of my 
own practices. I think it should be compulsory for all ACT  

teaching staff and support staff to do this in-service.”  
- Teacher

In 2014, Palmerston District Primary School embarked on 
their journey to implement the Everyone Everyday program. 

All teachers and Learning Support Assistants participated 
in the training and teachers from Kindergarten to Year 6 
implemented the teaching resource, which is linked to the 
Australian Curriculum. The school engaged with advocacy 
organisations and organised for community members and 
guest speakers to come into the school to talk about their 
experiences with disability. 

The school aligned the program with its schools values 
and the peer support program. They investigated different 
areas of the school for accessibility and made changes 
where practical. Some classes wrote and illustrated 
stories with the theme of inclusion and shared these with 
younger students. 

Catholic Education online training 
In 2016, Catholic Education re-affirmed a vision to create 
inclusive school communities, where the learning and wellbeing 
needs of each and every child and young person are met. 
Emphasis was placed on investing in teachers and school 
leaders to develop their knowledge and skills so that they could 
best meet the diverse needs of all learners. Catholic Education 
engaged an experienced trainer to deliver Online Training 
(OLT) courses in a range of areas related to students with 
complex needs and challenging behaviour, including those with 
disability. The trainer worked closely with Catholic Education’s 
Leaders of Learning Officers to manage the program and liaise 
with UK OLT. These evidence-based courses are developed in 
the UK and modified to the Australian context by a national 
cross sectoral working group including representatives from 
the Catholic Education Commission. Catholic Education’s 
seven Principles of Pedagogy are strongly embedded in both 
the content of each course and the way the training is delivered 
to staff. 

Teachers participate in a blended learning program over 
ten weeks of face-to-face training, online learning and 
coaching. In-school mentoring is also provided for participants 
who require more in-depth knowledge based on the particular 
needs of a student. 
Catholic Education successfully supports schools participation during 2016

Inclusion of Learners with Speech, 
Language and Communication Needs

133 participants

Understanding Autism Spectrum Disorder 108 participants

Understanding and Supporting Behaviour 84 participants

Understanding Hearing Loss 18 participants

Understanding Motor 
Coordination Difficulties

13 participants

Catholic Education achieved a 98.8% completion rate across 
all courses. They attribute this success to having a dedicated 
OLT Coordinator; participants having ongoing access to the 
trainer; and a strong commitment to resourcing the initiative, 
by covering the cost for participants to attend a full face-to-face 
training day during school time. In 2016, Catholic Education has 
invested in excess of $200,000 to support their school leaders, 
teachers, and classroom support assistants to participate in 
OLT courses. 

“This increased student engagement in the program, 
as children were able to relate on a personal level 

to a community member with a disability, and were 
able to contribute to rich discussions about difference 

and diversity.”  
- Teacher
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BUILDING PARTNERSHIPS
The Schools for All Program recognises committed partners help schools with the care of 
children, young people and their families. Across the ACT, schools and education systems 
are continuing to build a shared responsibility with community service partners to support 
all students and their families. The Program has provided an opportunity for all partners to 
review how responses might better suit the challenges faced as school and human services 
systems. The Program also provided the catalyst to solidify the combined approached 
already in place, and to refine the need for creating inclusive schools cultures and teaching 
methodologies, and for these to be integrated with community and human service partners. 

What did students say?
Student Engagement Survey: Top issues students want to ‘have a say’ on

Student voice is described as activities that support 
students to: express their opinions about their school; talk 
about any changes they would like to make in their school; 
or ‘have a say’ in things other people are making decisions 
about in their school.

‘Student voice is about building relationships so that we 
can share our ideas. It is about being able to have input on 
our education...’ 
- Forum participant

The group agreed that student voice is a driver of student 
engagement and motivation because it creates an 
engaged and informed student body.

PRIMARY SCHOOL STUDENTS

More sport/ 
arts/dance 49%

Use of  
technology 36%

Canteen 
menu 36%

Excursions 34%
Things we do 

in class 30%
Lunchtimes/ 

activities 30%
Books in 

library 27%

SECONDARY SCHOOL STUDENTS

Excursions 49%
Homework 45%

Assessment 43%
Electives 43%

Types of 
classes 42%

Interactive 
classes 39%

Extracurricular 
activities 36%Ensuring beneficial teacher-student-school partnerships is 

essential to good student and school outcomes. Students 
are more engaged in their education when they are 
involved in shaping their experience. When children and 
young people are more engaged in their school, they can 
learn better, feel safe, connected, and empowered, have 
a greater sense of control and belonging. They build their 
self esteem and positive relationships and are able to direct 
their own learning journey. 

Students indicated that ‘having a say’ in their school is an 
important way of enabling them to feel like they are part of the 
school. It gives them an opportunity to assist school staff to 
identify things that might be needed, raise emerging issues or 
gaps, and share their opinions about the whole school.

Putting student voice into 
practice: student-teacher-school 
partnership 
In July 2016, over 130 children and young people from 
60 ACT Catholic, Independent and Public schools came 
together at the ‘Ask Us’ Student Voice in the ACT Forum. 
Students at the forum came ready to share their stories 
as well as the opinions of 3,525 of their peers across 44 
schools. The majority of students who provided their 
thoughts through the pre-forum survey were from years 
5 to 8.

Children and young people, teachers and schools staff 
discussed what matters to them and what they would like 
to ‘have a say’ about. They make recommendations on 
what will help improve their educational experiences and 
the ways they want to ‘have a say’ in decisions about their 
education and schools. They spoke about the barriers 
they face to them being heard. 

“I feel good when I have a voice...”  
- ACT school student 
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What did teachers say?
Teachers indicated that when students have a say in their 
schools, they are empowered to set and reach goals, and 
strive to be their best. Teachers also believed that when 
students know their ideas, thoughts, and concerns are 
valued and listened to, they feel safe and supported in their 
school environment.

Teachers also said students are creative, innovative and have 
great ideas to help drive their own learning in the school. 
They agreed that student voice fosters belonging, develops 
agency, and recognises their right to be active participants in 
the decisions that shape their lives. 

A Student Voice Resource Kit will soon be available to all ACT 
schools. The resources will provide school leadership teams 
and teachers with ideas on how they can better listen, take 
into account, and act on the opinions of children and young 
people within their school. 

Engaging parents and the 
community in the Schools for 
All Program
Over 50 parents and community members attended eight 
parent forums in 2016 to share their experiences and make 
suggestions on how the Schools for All Program can meet the 
needs of their children. 

Also in 2016, the Minister for Education held stakeholder 
roundtables to hear directly from parents with children 
and young people with disabilities, community members, 
community services and health care providers, and disability 
advocacy groups on the implementation of the Schools for 
All Program. Participants contributed to setting the direction 
of the program and provided feedback on what matters the 
most to them.

Catholic Education has always had a commitment to 
providing student, teachers and parents/carers with 
opportunities to collaborate on matters of learning and 
wellbeing. To broaden the focus on catering for the diverse 
academic and wellbeing needs of students, a Wellbeing and 
Diversity Advisory Group was established in 2016. This group 
has representatives from the student body, school staff, 
parents and wider community. This group provides input to 
Catholic Education around many of the issues raised in the 
Schools For All report.

Engaging parents in their child’s 
learning: parent-school partnership 
Some parents and carers face multiple demands and 
complexities that can often have a negative impact on their 
ability to support their child’s learning needs. This can be even 
more challenging for parents with children and young people 
who experience behavioural challenges. Stronger connections 
between home and school can help enhance positive learning 
outcomes for all ACT children.

In 2016, the Australian Research Alliance for Children and 
Youth (ARACY) consulted with parents and carers about their 
experiences of ‘what works well’ and ‘what doesn’t work well’ 
in regards to their engagement with schools. Parents also 
provided their perspectives about creating quality connections 
between home and school. ARACY undertook an extensive 
literature review and worked with Families ACT to identify 
examples of effective parent engagement in ACT schools. 

A parental engagement survey instrument was also designed 
and has been incorporated into the annual Canberra 
Public schools School Satisfaction Survey. This will allow 
schools to measure and monitor the impact of parental 
engagement strategies.

What parents and stakeholders told us:
 ▶ Schools need to translate parent and student voice 

into action: from what students learn and how they 
learn, to co-design safe, sensory and calming spaces 
in schools.

 ▶ Parents want to engage more with their schools and be 
better informed about things that matter.

 ▶ Parents and students want to feel they belong and are 
welcome in their school community. 

 ▶ Schools should provide a safe, positive, and meaningful 
learning experience. 

 ▶ Schools should communicate expectations of 
positive behaviours.

 ▶ Schools need to build a stronger partnership with the 
community to support children and families who need 
help outside school.

Parental engagement in children’s learning is:
 ▶ Family-led learning focussed on high aspirations for 

children, shared reading, a positive environment for 
homework, parent-child conversation, a stimulating 
home environment and support for social and emotional 
wellbeing; and

 ▶ Family-school partnerships that encourage 
positive parent-teacher relationships, communication 
about children’s progress, and engagement in the school 
community, while equipping parents to effectively support 
and encourage their children’s learning and wellbeing.

“ Some of the most amazing things in schools have come from 
student’s ideas and voices.”  
- Teacher
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Partners in wellbeing - education, 
community and other human services 
working together
In 2016, the ACT education system partners combined efforts 
to implement the recommendations in the Expert Panel report. 
The ACT Education Directorate, Catholic Education Office 
and Association of Independent Schools, the Teacher Quality 
Institute, Australian Catholic University, University of Canberra, 
and Canberra Institute of Technology are committed partners in 
creating an inclusive ACT education system. 

The ACT Community Services Directorate and non government 
community service providers are also working closely with 
the Education system to ensure children, young people and 
their families can receive the services they need, when they 
need them. 

To support students in out of home care, these 
partners come together in the Improving Educational 
Outcomes Committee. Through the Committee, each 
agency contributes to improving the systems and 
supports available for children and young people 
in care and protection or youth justice orders. In 
2016 the Committee developed a Collaboration 
Agreement to improve the coordination of services, 
so that children and young people in out-of-home 
care achieve better educational outcomes.

In 2016, the Education Directorate and Community 
Services Directorate worked together to consider 
how the successful Strengthening Families approach 
could apply to the Canberra Public school system.   

As a result, it was decided Network Student 
Engagement Team (NSET) leaders will be 
Strengthening Families Champions to promote the 
principles of the Strengthening Families approach. 
The Strengthening Families approach will be 
facilitated through OneLink.

As Strengthening Families Champions, NSET leaders 
will build capacity to help students and their families 
to access services they need.  NSET leaders will 
act as a point of contact in schools for OneLink to 
better support children, young people and families 
with complex needs.  They will form part of a 
professional network of committed government 
and non government services.  This partnership 
will firmly place families at the centre and foster an 
innovative, solutions-focussed way of working.

The Strengthening Families approach supports 
services to be family-centred by creating a point 
of coordination for members to access what they 
need, when they need it. The approach aims 
to build the family’s own capability to identify 
their goals and empower them to manage their 
individual journeys.

The OneLink service is embedding this approach 
in their service model by creating a central point 
of contact for human service agencies.

 

  

OneLink opens its doors for service on 1 July  
 

Canberra, 30 June 2016 – A new service that aims to connect Canberrans to a range of 

information, supports and services, including homelessness supports and child, youth and 

family services will open its doors tomorrow on 1 July.  

 

It will offer assistance as simply and quickly as possible so people can focus on dealing 

with the challenges in their lives and getting things back on track. This service is a 

partnership between two leading community organisations in the ACT, Woden 

Community Service (WCS) and Belconnen Community Service (BCS).  

 

“This new service will facilitate a strength-based, person-centred and holistic approach 

that will ensure that individuals and families are able to access the appropriate service 

response they need at the right time,” said CEO of WCS, Chris Redmond. 

 

“We are looking forward to the opportunity of delivering this service together with BCS and 

working with the broader community services sector as well as government to deliver 

better outcomes for people in the ACT,” he added. 

 

This service can be accessed through its office at Nature Conservation House in 

Belconnen and over the phone at 1800 176 468. More information will be made available 

through its website at www.onelink.org.au  

 

This integrated service will replace the Child, Youth and Family Services Gateway and First 

Point which will no longer be operating from 1 July. OneLink is still a new service and will be 

fully operational in August. This service is a key pillar of the ACT Government’s Human 

Services Blueprint and will be delivered in partnership with the ACT community sector. 

 

  

OneLink is the central information and access 
point for human services for the ACT. They 
provide simple and efficient supports to help 
individuals and families access the right services 
for them. OneLink connects people with services 
such as housing, disability, child and family 
support. 

OneLink | Right Service, Right Time | 1800 176 468

“This is nation leading work. No other jurisdiction has done 
this investigation into parental engagement and other 

jurisdictions are wanting to share our parental engagement 
work.”  

- Director, Learning and Teaching,  
ACT Education Directorate

“I think of it as a triangle – the student, the school and the 
parents/family. The child has the daily interaction with the 

child, but it’s about keeping the lines of communication open 
between the school and the parents.”  

- Parent
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Understanding wellbeing - a partnership 
to promote Australian Early Development 
Census results.
In 2016, the Community Services Directorate worked collaboratively 
with the Education Directorate, Catholic and independent schools and 
more broadly, the community, to support the translation and use of the 
Australian Early Development Census (AEDC) results. 

The AEDC is a nationwide data collection of early childhood 
development at the time children commence their first year of full-time 
school.  The AEDC highlights what is working well and what needs to 
be improved or developed to support children and their families by 
providing evidence to support health, education and community policy 
and planning.

The Community Services Directorate completed a mail out of AEDC 
School Summary to both Canberra Public Schools and Catholic 
Schools. They also coordinated the same approach across the 
Independent School sector to promote the release of the 2015 census 
and ensure that schools received a hard copy of their schools results 
from the three data collection cycles (2015, 2012 and 2009), as well 
as their electronic copy. The team also offered to meet with schools 
individually to discuss how to understand and respond to their 
schools’ results.

The team has delivered community regional forums for the 
government, Catholic and Independent School sectors in partnership 
with the Child and Family Centres and local community services. 
These forums provided an opportunity for schools to better 
understand their school summary AEDC results, how they can be 
used to inform school planning and what family support services are 
available to reduce developmental vulnerability. 

As a result of the data, a number of partnerships have been formed to 
drive evidence informed service delivery. For example, West Belconnen 
Child and Family Centre and Garran Primary school partnered for 
an evening ‘Food for Thought’ session to families regarding children 
and anxiety.  Woden Community Services have partnered with 
Duffy Primary School and Mawson Primary school to implement 
developmental playgroups for the school and broader community. 
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WHAT’S NEXT?
The achievements over the past year signal the beginning 
of ongoing collaborative effort to establish an even more 
successful and inclusive education system in the ACT; one 
that better responds to the diverse nature and needs of 
all children and young people, as well as their families 
and carers. 

The achievements highlighted in this report complement the range of initiatives and 
reforms underway across the Education Directorate, Catholic Education and the 
Association of Independent Schools. 

In 2017, the Program will commence an evaluation to identify whether intended aims 
are being achieved. A cultural change project will also be established to help sustain 
the implementation effort and also behavioural change across Canberra Public 
schools. The project will support schools to improve how they learn about the Schools 
for All work and implement these in practice. The goal will be to ensure schools 
continue to be joint partners in responding to the diverse needs of all children and 
young people, particularly students with complex needs and challenging behaviour. 

The Schools for All Program Board will continue to oversee the response to the 
remaining recommendations and implementation of the broader vision of the 
Schools for All report.
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Attachment 50 Recommendations: 
Schools for All Children and Young People: Report of 
the Expert Panel On Students With Complex Needs 
And Challenging Behaviour by Emeritus Professor 
Anthony Shaddock, Dr Sue Packer and Mr Alasdair 
Roy (November 2015)

  Chapter 3: The Legal Context 

Recommendation 3.1 : That the ACT Government, when responding 
to the recommendations of the Law Reform Advisory Council’s review 
of the Discrimination Act 1991, consider issues of consistency between 
Commonwealth and ACT discrimination law when applied in the context 
of education services. 

Recommendation 3.2: That ETD, CE, and each Independent School, 
develop practical and readily accessible guidelines to enable school 
leaders and staff to understand and comply with their core legal 
obligations with respect to human rights, discrimination, work health 
and safety, and privacy; including how to reconcile potentially competing 
obligations. 

  Chapter 4: The Policy Context 

Recommendation 4.1: That ETD, CE, and each Independent School, 
review their policies and procedures with respect to students with 
complex needs and challenging behaviour to ensure that all schools have 
a comprehensive suite of relevant policies and procedures. 

  Chapter 6: School Culture and Relationships 

Recommendation 6.1: That ETD, CE, and each Independent School, 
encourage all school leaders to implement KidsMatter (for primary 
schools) and MindMatters (for high schools) as part of their overall strategy 
to support positive school culture, student wellbeing, and behaviour. 

Recommendation 6.2: That ETD, CE, and each Independent School, 
develop and promote tools to assist all schools to meaningfully and 
regularly consult with all students about (a) their experiences at school; 
(b) decisions that affect them at school; and (c) the operation of the school. 

Recommendation 6.3: That ETD, CE, and each Independent School, 
develop and promote practical resources to assist all schools to 
effectively engage with parents/carers of students with complex needs 
and challenging behaviour. 

Recommendation 6.4: That ETD, CE, and AIS, negotiate a partnership 
agreement or Memorandum of Understanding with the Community 
Services Directorate to better meet the needs of students who live in out 
of home care, drawing on models such as the Victorian ‘Out of Home Care 
Education Commitment’. 

  Chapter 7: Settings and Placements 

Recommendation 7.1: That the ACT Government, in consultation with 
ETD, the Community Services Directorate, and ACT Health, develop and 
implement a range of options to ensure that primary school students 
with very challenging behaviours are able to access an appropriate 
educational setting (or combination of settings), that provides them with 
appropriate behavioural support and therapeutic intervention. 

Recommendation 7.2: That ETD consult stakeholders and develop and 
publish a policy and procedure regarding the placement of students in 
Learning Support Units and Centres, covering issues including: timing, 
eligibility criteria, and rights of review of placement decisions. 

Recommendation 7.3: That the Centralised Placement Panel provide 
information about the profile and needs of prospective students to the 
relevant ACT Public School Principal, and consult with schools before 
reaching a decision to place a student in a Learning Support Unit. 

Recommendation 7.4: That ETD publish information about support and 
education options for students at risk in the ACT Public School system, 
including the location of programs, operational philosophy, curriculum 
offered, criteria for enrolment, and referral process. 

Recommendation 7.5: That ETD develop and implement a coherent 
strategy for the provision of alternative education programs and/or 
other flexible learning options, for students at risk of disengaging from 
secondary school. This strategy should ensure that, if required, such 
students have access to an appropriate alternative education program 
throughout their secondary schooling, building on the positive features 
of the Achievement Centres and Connect10 programs. 

  Chapter 8: Physical Environment and Infrastructure of Schools 

Recommendation 8.1: That ETD, CE and each Independent School, 
ensure that all existing schools have safe, calming/sensory spaces that 
are appropriate to meet the needs of students with complex needs and 
challenging behaviour. 

Recommendation 8.2: That ETD, CE and each Independent School, 
ensure that the design briefs for all new schools follow principles of 
universal design, and include an appropriate range of learning areas 
and facilities to meet the needs of students with complex needs and 
challenging behaviour. These may include flexible classroom areas with 
adjacent small group learning spaces, and inclusive playgrounds, as well 
as safe, calming/sensory spaces. 

  Chapter 9: Supporting Student Behaviour 

Recommendation 9.1: That ETD, CE, and each Independent School, 
(a) endorse School -Wide Positive Behavioural Support; (b) resource and 
support schools to implement the program for a minimum of three years; 
and (c) evaluate the success of the program. 

  Chapter 10: Targeted Services and Supports 

Recommendation 10.1: That ETD increase the number of 
psychologists/ school counsellors (or other professionals with 
complementary expertise) within schools to meet the ratio of 1:500 
students recommended by the Australian Psychologists and Counsellors 
in Schools Association. 

Recommendation 10.2: That CE monitor and evaluate the outcomes of 
the Wellbeing and Inclusion Team Program currently being introduced in 
Catholic Schools. 

Recommendation 10.3: That ETD ensure that the NSETs are sufficiently 
resourced and supported to allow them to (a) provide ongoing coaching 
to teachers within the classroom setting to assist with the support of 
students with very challenging behaviours; (b) respond pro- actively and 
in a timely way to meet identified needs; and (c) develop a high level of 
expertise in relation to the support and management of students with 
very challenging behaviours, and obtain specialist consultant advice 
where required. 

Recommendation 10.4: That ETD resource and establish within each 
NSET a Learning Difficulties Partner position with specialised expertise in 
assessing and responding to students with learning difficulties. 

Recommendation 10.5: That ETD develop a mechanism to allow 
each NSET, in circumstances where a student with complex needs and 
challenging behaviour does not meet criteria for SCAN funding, to obtain 
funding for additional staffing or other services assessed by the NSET as 
necessary to adequately support that student. 

Recommendation 10.6: That ETD collect and analyse data on student 
outcomes, and school, student and parent/carer satisfaction, with 
respect to the NSET program, and that this data be used to monitor 
and improve the effectiveness of ETD’s overall strategy with respect to 
students with complex needs and challenging behaviour. 

Recommendation 10.7: That ETD, CE, and each Independent School, 
commit to the professionalisation of LSAs and ensure that by 2018 (a) all 
LSAs hold, or are in the process of obtaining, at least a Certificate IV in 
School Age Education & Care or equivalent; and (b) all LSAs working in a 
Learning Support Unit or specialist school hold, or are in the process of 
obtaining, at least a Certificate IV in Education Support or equivalent. 
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  Chapter 11: Protecting Student and Staff Safety 

Recommendation 11.1: That ETD, CE, and each Independent School, 
develop practical guidelines on the appropriate use of voluntary 
withdrawal spaces, seclusion, and physical restraint. 

Recommendation 11.2: That ETD and CE establish procedures that (a) 
enable ETD and CE to approve and monitor any behaviour support plans 
that propose the use of restrictive practices for an individual student; (b) 
require member schools to report each occasion of the use of restrictive 
practices to a nominated officer within ETD or CE; and (c) monitor the 
use of restrictive practices and identify trends in order to inform service 
improvement. That each Independent School establish procedures that 
enable any behaviour support plans that propose the use of restrictive 
practices to be approved by the school leadership or management. 

Recommendation 11.3: That the ACT Government implement a whole 
-of -government approach, and develop a legislative framework, to 
regulate the use and independent oversight of restrictive practices in all 
ACT schools, and other relevant settings. 

Recommendation 11.4: That ETD (a) amend the Exemption Certificate 
policy and procedures to require all Exemption Certificates to be 
subject to regular review (for example, every six months) to ensure 
that the exemption remains necessary; and (b) monitor the basis for 
the exemption of students, and the proportion of students subject to 
exemption who have a disability. 

Recommendation 11.5: That ETD, CE, and each Independent School, 
provide alternative options to out -of -school suspension where 
appropriate and possible, including in -school suspensions with 
temporary additional staffing or support. 

Recommendation 11.6: That ETD monitor and publicly report the 
proportion of suspensions, transfers and exclusions that are applied 
to students with a disability and to students in out of home care. 

Recommendation 11.7: That the ACT Government seek an amendment 
to the Education Act 2004 (ACT) to require Catholic and Independent 
Schools to report data of suspensions and exclusions of students, 
including the proportion of students with a disability and students in out 
of home care, to the Registrar of Non-Government Schools. 

  Chapter 12: Effective Collaboration Among Agencies 

Recommendation 12.1: That ETD, CE, and each Independent School 
(a) develop and implement a case management framework for students 
with complex needs and challenging behaviour; and (b) support all 
schools to identify or recruit suitably qualified staff to act as case 
managers, including, for example, social workers, welfare officers, and/ or 
community development workers. 

Recommendation 12.2: That ETD and the Community Services 
Directorate develop a protocol to allow for the timely referral of students 
with complex needs and challenging behaviour, and their families, to the 
Strengthening Families Program. 

Recommendation 12.3: That ETD, CE, AIS, the Community Services 
Directorate, and ACT Health, collaboratively develop mechanisms to 
ensure that service provision with respect to children and young people 
with complex needs and challenging behaviour, and their families, is 
offered in a strategic and client focused manner and demonstrates 
effective communication among all parties. 

Recommendation 12.4: That ETD publicly release the report on 
the evaluation of the Early Childhood Schools and Koori Pre-schools 
once completed. 

Recommendation 12.5: That ETD investigate the feasibility of a 
‘Schools as a Hub’ project to assist schools in key areas of social 
disadvantage to develop multiagency outreach services on site, and 
consider establishing pilot sites using existing P -10 schools. 

Recommendation 12.6: That ETD, CE, and each Independent School, 
develop guidelines which regulate access to schools by NDIS service 
providers. 

Recommendation 12.7: That ETD evaluate the Pilot Projects currently 
being undertaken at Black Mountain and Cranleigh Schools, and, if 
suitable, consider developing an ongoing program of therapy specialists 
at key school sites across the ACT. 

  Chapter 13: Professional Learning to Meet Diverse Student Needs 

Recommendation 13.1: That ETD, CE, and AIS, liaise with the Australian 
Catholic University (Canberra Campus) and the University of Canberra 
to review and improve the theoretical and practical relevance of teacher 
education units with respect to teaching students with complex needs 
and challenging behaviour. 

Recommendation 13.2: That ETD, CE, and each Independent School, 
ensure that the program of induction for all permanent and temporary 
teachers includes components on the teaching of students with complex 
needs and challenging behaviour. 

Recommendation 13.3: That ETD immediately review the qualifications, 
experience and professional learning needs of all staff working in Learning 
Support Units and Centres, and ensure that these staff have access 
to appropriate and ongoing professional learning, further study and 
networking opportunities that are most relevant to their settings, their 
students and their personal professional needs. 

Recommendation 13.4: That ETD, CE, and AIS, cooperate to (a) make 
available to all member schools existing online learning modules in: 
autism spectrum disorder; dyslexia and significant reading difficulties; 
motor coordination difficulties; speech, language and communication 
needs; understanding and managing behaviour; understanding 
hearing loss; and/or other courses as identified by member schools; 
and (b) ensure that these learning modules are complemented by 
follow -up support including face to face assistance, workshops and 
coaching components. 

Recommendation 13.5: That ETD, CE and AIS, (a) develop, and liaise 
with the Teacher Quality Institute to accredit, a suite of professional 
learning options relevant to teaching students with complex needs and 
challenging behaviour. This would include, but not be limited to, modules 
on: de -escalation and safe use of restraint; trauma; autism spectrum 
disorder; mental health; attention deficit hyperactivity disorder; and/or 
learning difficulties; and (b) establish mechanisms to monitor staff and 
school participation in these programs. 

Recommendation 13.6: That ETD and CE develop and implement a 
formal program of professional supervision to support staff working with 
students with complex needs and challenging behaviour, with priority for 
those staff who work in Learning Support Units and Centres. 

Recommendation 13.7: That ETD, CE, and each Independent School, (a) 
prioritise scholarships and sabbaticals for school leaders and teachers to 
undertake formal study in relation to students with complex needs and 
challenging behaviour; (b) create opportunities for school leaders and 
teachers to visit and see in action practices in schools with a reputation 
for creative and resourceful approaches to teaching students with 
complex needs and challenging behaviour; and (c) create opportunities 
for these school leaders and teachers to become mentors and facilitators 
within networks, sectors, and schools. 

  Chapter 14: Funding 

Recommendation 14.1: That ETD (a) undertake an urgent review of 
the Student Centred Appraisal of Need (SCAN) model, with particular 
attention to the: appropriateness of the current eligibility criteria for SCAN 
funding; adequacy of funding; the effectiveness of the appraisal process, 
and its impact on parents, carers and students; and (b) in undertaking 
this review, consult with school leaders, teachers, parents, carers and 
students, as well as the Disability Education Reference Group, CE and AIS. 
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  Chapter 15: Leadership and System Issues 

Recommendation 15.1: That ETD and CE, and each Independent School, 
make clear in their strategic plans a) how their student -centred vision 
and principles are operationalised with respect to priorities, targets and 
indicators; and b) how the various components, services and programs that 
they provide contribute to the implementation of their student -centred 
vision. 

Recommendation: 15.2: That ETD, CE, and each Independent School, 
complement the reporting of students’ academic performance with 
reports on student progress towards the personal and social -emotional 
goals listed in school’s vision statements and strategic plans. 

Recommendation 15.3: That ETD, CE, and AIS co -fund a tertiary 
institution, or other relevant research institute, to undertake a 
longitudinal study on post -school outcomes for students with complex 
needs and challenging behaviour. 

Recommendation 15.4: That ETD undertake an evaluation of the post 
school outcomes of graduates of the two senior specialist schools, and 
special units in mainstream high -schools and colleges, by following up 
recent graduates, their parents/carers and others where appropriate, and 
consider any implications for program development at these schools. 

Recommendation 15.5: That ETD support innovation in ACT schools 
through the establishment of a ‘Challenge Funding’ program to provide 
tangible support for cross -sector collaborations involving students, 
parents/carers and/or others to stimulate, evaluate and share innovative 
and hopeful approaches for students with complex needs and 
challenging behaviour in all ACT schools. 

Recommendation 15.6: That the Minister for Education and Training 
establish an appropriately constituted advisory group to consider 
progress reports from ETD, CE and AIS on their response to, and 
implementation of, the recommendations of this Expert Panel report. 
ETD, CE and AIS should provide progress reports annually to the 
advisory group for three years, with the first reports to be provided in 
November 2016.








